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AGENDA 
 

Part One:   Expand Your Own Knowledge of Hamlet:  Two scholars and many 
lenses  
 —Dr. Gail Kern Paster, Director emerita, Folger Shakespeare Library 
 —Dr. Michael Witmore, Director, Folger Shakespeare Library 
 
 
Part Two:   Getting Students To Live Inside That Language 
 —Mark Miazga, Teacher of English, City College High School, Baltimore 
 
 
Part Three:  Hamlet With Your Students, In Your Classroom 
 —Jill Burdick-Zupancic, Teacher of English, Thomas Jefferson High 
School for Science and Technology, Fairfax, VA 
 —Amber Phelps, Teacher of English, City College High School, 
Baltimore 
 
 
**To submit questions before the live stream, please 
email masterclass@folger.edu . On December 10th you will receive an email 
with a link to access the live stream from iqregistrar@aptv.org . During the 
Master Class, if you are experiencing technical difficulties, please 
email iqnetwork@aptv.org 
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Master Class: Teaching Hamlet Faculty 

 

1. Greta Brasgalla 
El Dorado High School, El Paso, TX: Greta Brasgalla is an English Instructional Coach at El Dorado High 
School in El Paso, Texas. She teaches Dual Credit English on her campus and teaches English online for 
El Paso Community College. In her 24 years of teaching, she has taught everything from 7th graders to 
AP English Literature. Greta is TSI 2012 alum. She is also a member of the Folger National Teacher 
Corps and will be a mentor teacher this summer at TSI 2016.  She can be contacted at 
gretabrasgalla@gmail.com or on Twitter @gbrasg. 
 

2. Jill Burdick-Zupanic 
Thomas Jefferson HS, Alexandria, VA: Jill Burdick-Zupancic is in her eighth year as an educator and 
currently teaches Honors English and AP Art History at Thomas Jefferson High School for Science and 
Technology in Alexandria, VA. She is a Teaching Shakespeare Institute (TSI) alumna from 2012, and a 
member of the Folger National Teaching Corp. Jill can be reached at jeburdickzup@fcps.edu. 
 

3. Deborah Gascon 
Dutch Fork HS, Irmo, SC: Deborah Gascon is a National Board Certified teacher who has taught for 20 
years and currently teaches English 2, AP English Literature and Composition and Journalism at Dutch 
Fork High School in Irmo, SC.  Deborah is TSI 2012 alum. She is a member of the Folger National 
Teacher Corps and was a master teacher at the Folger’s first Summer Academy in July of 2015. She can 
be contacted at dgascon@lexrich5.org or on Twitter @DeborahGascon1. 
 

4. Mark Miazga 
Baltimore City College High School, Baltimore, MD: Mark Miazga is in his 15th year teaching English 
and coaching baseball in the Baltimore City Public Schools, at Baltimore City College High School, a 
large urban school and the 3rd oldest public high school in the country. A National Board certified 
teacher, Mr. Miazga received the Milken Educator Award for the state of Maryland in 2014; in 
addition, he is a 2008 Folger Shakespeare Institute scholar, a 2013 Steinbeck Institute Scholar, and a 
member of the Folger National Teacher Corps.  
 

5. Gail Kern Paster 
Director Emerita, Folger Shakespeare Library: Gail Kern Paster took office as Director of the Folger 
Shakespeare Library on July 1, 2002 and retired from that position, as Director emerita in July 2011. 
She is currently Director emerita and Editor of Shakespeare Quarterly, the leading scholarly journal 
devoted to Shakespeare. Before serving as Folger Director, she was a Professor of English at The 
George Washington University. She earned a B.A., magna cum laude, at Smith College, where she was 
elected to Phi Beta Kappa, and a Ph.D. at Yale University. She has won many national fellowships and 
awards, including fellowships from the Woodrow Wilson Foundation, National Endowment from the 
Humanities, the John Simon Guggenheim Memorial Foundation, and the Mellon Foundation. She was 
named to the Queen’s Honours List as a Commander of the British Empire in May 2011.  
 She continues to pursue her scholarly interests in the cultural history of the body and the emotions. 
Dr. Paster has been a trustee of the Shakespeare Association of America and served as President of 
that organization in 2003. She serves on the Board of Governors of the Folger Shakespeare Library and 
the Newberry Library, and on the Scholars’ Council of Theater for a New Audience in New York City.
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6. Amber Phelps 
Baltimore City College High School, Baltimore, MD:  Amber Phelps is in her 6th year of teaching 
English at Baltimore City College High School. She currently teaches both Literature & Performance 
and English I in the Diploma and Middle Years Programs within the International Baccalaureate 
program. Ms. Phelps is an alumna of both Teach for America (Baltimore '10) and the Folger Library’s 
2012 Teaching Shakespeare Institute. 
 

7. Peggy O’Brien 
Director of Education, Folger Shakespeare Library: Dr. O’Brien founded the Library’s education 
department in the early 1980’s, establishing the Library’s education philosophy and the bulk of its 
programs—including the Teaching Shakespeare Institute--and creating as well as serving as general 
editor for the Shakespeare Set Free series.  She led the department until 1994, when she left to 
become director of education programs for the Corporation for Public Broadcasting. Concurrent with 
that appointment and in collaboration with Cambridge University Press and Georgetown University, 
she launched and published Shakespeare Magazine, a print and online magazine for teachers of 
Shakespeare. In 2000, she became COO of Knowledge In, Knowledge Out, Inc., an internet educational 
company and, a year later, was named Executive Director of the National Cable and 
Telecommunications Education Foundation. In 2004, she returned to the Corporation for Public 
Broadcasting as senior vice president of education programming and services. Most recently, she was 
the chief of family and public engagement for D.C. public schools and a member of the Chancellor's 
leadership team. . Prior to her first appointment at the Folger, she spent a number of years teaching 
high school English in the DC Public Schools, and since then has taught undergraduate education 
courses at Georgetown University. 
 

8. Michael Witmore 
Director, Folger Shakespeare Library: Michael Witmore is a scholar of Shakespeare and early 
modern literature as well as a pioneer in the digital analysis of Shakespeare’s texts.  Prior to his 
appointment as Director of the Folger Shakespeare Library, he was a Professor of English at the 
University of Wisconsin where he directed the Working Group for Digital Inquiry, a group of humanists 
who use computers to assist in traditional humanities research. Earlier, he was Professor of English at 
Carnegie-Mellon University.  His books include Shakespeare and Early Modern Religion, co-edited 
with David Loewenstein (2014); Landscapes of the Passing Strange: Reflections from Shakespeare 
(2010), a collaboration with noted writer and photographer Rosamond Purcell; Shakespearean 
Metaphysics (2008); Pretty Creatures: Children and Fiction in the English Renaissance (2007); Culture of 
Accidents: Unexpected Knowledges in Early Modern England (2001); and Childhood and Children’s 
Books in Early Modern Europe, 1550-1800 (2006), which he co-edited. He is currently writing a book 
on the digital analysis of Shakespeare’s texts with Jonathan Hope, and shares work in progress on his 
blog: www.winedarksea.org. Witmore earned an A.B. in English at Vassar College, and an M.A. and 
Ph.D. in rhetoric at the University of California, Berkeley. 
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Master Class: Teaching Hamlet Producer 

Danielle Drakes 
School Programs Manager, Folger Shakespeare Library: Danielle A. Drakes is Folger’s Manager of 
School Programs. She is equal parts artist and educator. Ms. Drakes has been a theater practitioner in 
the Washington, DC area for over 16 years. Her work as a teaching artist varies from literacy 
enrichment programs and youth led theater for social change workshops to training emerging theater 
educators. She has taught at American, Bowie State and Howard Universities. She is a two-time 
Theatre Communications Group, Young Leaders of Color award recipient and Founder & Producing 
Artistic Director of theHegira Theatre Company, where she has directed and produced contemporary 
and new plays by and about women of color. Other professional production credits include Arena 
Stage, The Kennedy Center, Ford's Theatre, and African Continuum Theatre.  
 



 

 
MASTER CLASS:  TEACHING HAMLET 

Packet of Teaching Materials 
 
**Included in this packet are a range of materials that are useful with students of all ability levels. 

 
1. Two-Line Scene Cards 

 
2.    3-D Shakespeare 

 
3.   Hamlet Word Frequency List 

 
4.   Comparing Q1 to F1 with Venn Diagram--To Be and Oh What a Rogue 

 
5.   Polonius’ Precepts 

 
6.   No Fear Shakespeare vs. The Real Thing 

 
7.  “To Be or Not to Be”--in English and in Spanish 

 
8.   Diving into the King’s Speech Chorally 

 
9.  Gertrude’s Loyalties?  A Close Look at 3 Scenes (Coronation, Closet, Death) 

 
10. Breaking up Longer Scenes to Dive in:  4.5.1-21 

 
11. Compare Soliloquies in Different Movie Versions 

 
12. Silent Graffiti 

 
13. Swap and Spy 

 
14. Prompt Books into Performance 

 
15. More Resources for You 

 



 

Hamlet Two Line Scene Cards: Pre Reading 

 

Two Line Scene Cards are a fast and fun introduction to the play. 

Print out this sheet and cut the lines into strips. If possible, print them out on cardstock.  

Directions 

1. Each student then gets a card and practices the line. You can be conscious about who gets what cards. ELL students or shy students can 
get a shorter line. 

2. Guiding Questions:  What does the line mean?  How can I make the words mean something more by how I use my voice or body?   
3. Here are the rules:  

a. They can only use the words on their paper.  
b. They must add gestures and movement. 
c. They may add props, costumes, chairs, or other bits of classroom furniture.  

4. Have the students grab a partner and create a scene with just their two lines and perform for the class.  
5. Then have each pair come to the front of the room and perform their scene to thunderous applause. 

Closing Questions: What are some inferences we can make about the play based on the lines? Do we see any patterns in the words used? 

 

 



 

 

 
 

Who’s there? 
 

 
 

Whither wilt thou lead me? 
Speak. I’ll go no further. 

 
 

O day and night, but this 
is wondrous strange. 

 
 

Stay! speak! speak!    

I charge thee, speak! 
 

                                                                
 

These are but wild and 
whirling words, my lord. 

 
 

Something is rotten in the 
state of Denmark. 

 
 

Most humbly do I take my 
leave, my lord. 

 
 

Well said, old mole. 

 
 

O, my lord, my lord, I 
have been so affrighted! 

 



 

 
 

You are a fishmonger. 
 

 

O, there has been much 
throwing about of brains. 

 

 

 

Get thee to a nunnery. 

 

 

 

Though this be madness, 
yet there is method in ’t. 

 

 

 

Man delights not me, 

 
 
 

O, I am slain! 
 

 

 

O, speak to me no more! 

 

 

Alas, he’s mad. 

 

 

 

Do not look upon me. 

 

 



 

 
 
 

I’ll lug the guts into the 
neighbor room. 

 

 
 
 

What dost thou mean by 
this? 

 

 
 
 

The devil take thy soul! 
 

 
 

O, from this time forth 
My thoughts be bloody or 

be nothing worth! 
 

 
 

I will not speak with her. 
 

 
 

I prithee take thy fingers 
from my throat, 

 

 
 
 

Alack, what noise is this? 
 

 
 
 

O heat, dry up my brains! 
 

 
 

I will fight with him…until 
my eyelids will no longer 

wag! 
 

 



 

 
 
 

This is mere madness 
 

 
 
 

Why, what a king is this! 
 

 
 
 

He’s fat and scant of 
breath. 

 

 
His purse is empty already; 

all ’s golden words are 
spent. 

 

 
 

Give me your pardon, sir. 
I have done you wrong 

 

 
 

I’ll hit him now. 
 

 
 

For this relief much thanks. 

 
 

Sweets to the sweet. 

 
 

The time is out of joint. 

 



 

 
 

3-D SHAKESPEARE/ ESSENTIAL FOLGER ACTIVITY 
 
 

Students cite strong and thorough textual evidence in order to dramatize Act 1, Scene 1—and they 

figure most of it out all by themselves.   This takes some time, and it will pay off later because they 

are developing tools that they can use with Shakespeare and works by any other author. 

 
Directions on next page.



 

 

3D 
Shakespeare 

Part One 

• Students sit in a circle with a copy of Hamlet 1.1. This is their script. 

• Students can start off by reading the whole thing chorally—together—or they can 
take turns reading around the circle.  Tell students to read aloud to end punctuation, 
that is, periods, semi-colons, question marks, exclamation mark and dashes. They 
read through commas.  At this point, pay no attentions to characters and who’s 
reading whom.  You just want to get the language in their mouths and out in the 
room. If they miss one, just let it go. 

• DO NOT CORRECT any mispronunciations of any names or other words. If a reader 
hesitates and asks you how to say a word, tell him or her to just take a shot at it. 
How they pronounce things really doesn’t matter.  (There aren’t any audio 
recordings of plays performed at The Globe in Shakespeare’s time, so you’re on solid 
ground here!) If a fellow student offers to help or correct, don’t let them. What’s 
most important right now is letting the kids connect directly with the words and 
develop a sense of ownership of them. 

• Ask students to indicate their level of comprehension on a scale from 1-10. Ask the group 
what they did understand. Jot down some major events that are happening in the 
passage. 

• Have them read the passage again. This time, have them read entire parts and changing  
readers each time a character changes. Ask them to circle any words or phrases that they 
don't understand. 

• When this second round is done, ask again what their comprehension level is. The 
numbers should increase. 

————————————————— 

 
• Then ask these questions, asking for evidence from the text to support all answers. 

Encourage kids to say, “Because in line X, (character) says…” or a similar phrase. Also, 
ask probing questions to ensure that textual evidence is strong and thorough. 

a. Who are these guys? How do you know? 

b. What is going on here?  How do you know? 

c. Why are they acting this way? 

• Assign each acting company a different character and have them answer the following on 
chart paper: What can you tell about the character(s) from the text? Share each group’s 
answers with the class. 

• Go over any words that they didn't understand, but let the class work out the meanings. 

• If the class needs more work with the passage, you can do third reading and assign parts. 
Here you can swap out readers or have multiple readers do one speech. 

Once this part of 3-D is over, be sure to tell your students that they just made meaning 
from this scene without any explanation from you. How amazing! 

 

 



 

 

3D 
Shakespeare 
Part Two 

• Clear an area in front of the class. 

• Select students to play each role, avoiding casting by type. In other words, challenge 
students by not only giving them roles that naturally fit their personalities. Also, cast 
girl s in these parts for a sure!  Use stick-on nametags to help distinguish each 
character if that’s helpful. 

• Tell the rest of the class that they are the key people now - they are the directors and 
the actors have nothing to say or do except read their lines and do what the directors 
tell them to do. Really emphasize that directors have the power and should stop the 
action to make changes or suggestions. Ask the class some basic directorial questions. 
These questions cause students to have to read carefully and interpret the text: 

o Where do they want to set the scene? 

o Who should enter first? Last? 

o What do they do when they get there? 

o Do we need props?  

o What stage directions does Shakespeare put right in the text, and that we should 
pay attention to? 

o What should certain characters be doing as they speak? 

o What tone should certain lines be read? 

o As always, require answers to be backed up by text. Just keep asking, 
“How do you know?” 

• Suggestion: If you see a shy student who is not offering any suggestions, ask him or her 
simple A/B questions such as some "Should the Ghost enter from the left side or the 
right side?” If you do that and you see the actors follow that decision, the shy student 
now feels proud of that choice. 

• Don't worry if you don't finish the scene. Remember it's the process that is important 
here. 



 

3-D Shakespeare: Hamlet 1.1 
 
 
BARNARDO   Who’s there? 
 
FRANCISCO    Nay, answer me. Stand and unfold yourself. 
 
BARNARDO   Long live the King!  
 
FRANCISCO   Barnardo. 
 
BARNARDO   He. 
 
FRANCISCO   You come most carefully upon your hour. 
 
BARNARDO   ’Tis now struck twelve. Get thee to bed, Francisco. 
 
FRANCISCO   For this relief much thanks. ’Tis bitter cold, And I am sick at heart. 
 
BARNARDO   Have you had quiet guard? 
 
FRANCISCO   Not a mouse stirring. 
 
BARNARDO   Well, good night. 
If you do meet Horatio and Marcellus, 
The rivals of my watch, bid them make haste. 
 Enter Horatio and Marcellus. 
 
FRANCISCO   I think I hear them.—Stand ho! Who is there? 
 
HORATIO   Friends to this ground.  
 
MARCELLUS   And liegemen to the Dane.  
 
FRANCISCO   Give you good night. 
 
MARCELLUS   O farewell, honest soldier. Who hath relieved you? 
 
FRANCISCO   Barnardo hath my place. Give you good night. 
 Francisco exits. 
 
MARCELLUS   Holla, Barnardo.  
 
BARNARDO   Say, what, is Horatio there?  
 
HORATIO   A piece of him. 
 
BARNARDO   Welcome, Horatio.—Welcome, good Marcellus. 
 
HORATIO   What, has this thing appeared again tonight?  
 



 

BARNARDO   I have seen nothing. 
 
MARCELLUS   Horatio says ’tis but our fantasy 
And will not let belief take hold of him 
Therefore I have entreated him along 
With us to watch the minutes of this night,  
That, if again this apparition come, 
He may approve our eyes and speak to it. 
 
HORATIO    Tush, tush, ’twill not appear. 
 
BARNARDO    Sit down awhile, 
And let us once again assail your ears,  
What we have two nights seen. 
 
HORATIO    Well, sit we down, 
And let us hear Barnardo speak of this. 
 
BARNARDO    Last night of all, 
When yond same star that’s westward from the pole  
Had made his course t’ illume that part of heaven  
Where now it burns, Marcellus and myself, 
The bell then beating one— 
 Enter Ghost. 
 
MARCELLUS   Peace, break thee off! Look where it comes again. 
 
BARNARDO   In the same figure like the King that’s dead. 
 
MARCELLUS    to Horatio Thou art a scholar. Speak to it, Horatio. 
 
BARNARDO   Looks he not like the King? Mark it, Horatio.  
 
HORATIO   Most like. It harrows me with fear and wonder.  
 
BARNARDO   It would be spoke to. 
 
MARCELLUS   Speak to it, Horatio. 
 
HORATIO   What art thou that usurp’st this time of night?  
By heaven, I charge thee, speak. 
 
MARCELLUS   It is offended. 
 
BARNARDO    See, it stalks away. 
 
HORATIO   Stay! speak! speak! I charge thee, speak! 
Ghost exits. 
MARCELLUS    ’Tis gone and will not answer. 
 
BARNARDO   How now, Horatio, you tremble and look pale.  



 

Is not this something more than fantasy? 
What think you on ’t? 
 
HORATIO   Before my God, I might not this believe 
Without the sensible and true avouch 
Of mine own eyes. 
 
MARCELLUS   Is it not like the King? 
 
HORATIO   As thou art to thyself. ’Tis strange. 
 
MARCELLUS   Thus twice before, and jump at this dead hour,  
With martial stalk hath he gone by our watch. 
 
HORATIO   This bodes some strange eruption to our state. 
 Enter Ghost. 
 
But soft, behold! Lo, where it comes again! 
I’ll cross it though it blast me.—Stay, illusion! 
 It spreads his arms. 
 
If thou hast any sound or use of voice,  
Speak to me. If thou art privy to thy country’s fate, 
Speak of it. Stay and speak!—Stop it, Marcellus.  
 
MARCELLUS   Shall I strike it with my partisan?  
 
HORATIO   Do, if it will not stand. 
 
BARNARDO   ’Tis here. 
 
HORATIO   ’Tis here.  
 Ghost exits.  
 
MARCELLUS   ’Tis gone. 
 
BARNARDO    It was about to speak when the cock crew. 
 
HORATIO   And then it started like a guilty thing 
Upon a fearful summons. 
Break we our watch up, and by my advice  
Let us impart what we have seen tonight  
Unto young Hamlet; for, upon my life, 
This spirit, dumb to us, will speak to him. 
 
MARCELLUS   Let’s do ’t, I pray, and I this morning know 
Where we shall find him most convenient. 
 

Hamlet 1.1 (edited from www.folgerdigitaltexts.org) 
 



  

 
Word Frequency Thinking Map 

 
Use a thinking map as a bell ringer or closing activity for Hamlet. 
 

Directions 
 

1. Students work in groups of 3-5.  
2. Using a blank sheet of paper, Student 1 writes a word they think is important in the play. Use a 

timer to give them 30 seconds to write the word/illustrate the word. 
3. After 30 seconds, Student 2 can either write/illustrate a new word or connect a word to the first 

word using a line/arrow. 
4. Repeat until each student has added something to the page. You can now either keep timing 

and switch between students, or have all of the group continue together to create their thinking 
map. 

5. If this is done early in the play, allow groups to add to their thinking map as you continue to 
read.   

 

Below is the actual list of most frequent words used in the play and a Word Cloud created using the list. 
Have students compare the word cloud to their thinking map. How do the frequent words relate to the 
questions in the play? 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Word Frequency in Hamlet 
come 104 England 20 daughter 14 business 11 
king 67 fear 20 eye 14 deed 11 
love 66 friends 20 gentleman 14 doubt 11 
speak 63 means 20 gone 14 each 11 
man 52 old 20 heard 14 face 11 
say 52 poor 20 lady 14 far 11 
father 51 son 20 mark 14 fortune 11 
think 47 believe 19 murder 14 foul 11 
see 46 blood 19 reason 14 full 11 
time 45 Denmark 19 spirit 14 gentlemen 11 
heaven 43 once 19 state 14 honest 11 
tell 43 words 19 air 13 kind 11 
death 37 father's 18 duty 13 mean 11 
look 36 hand 18 form 13 men 11 
night 36 cause 17 friend 13 name 11 
mother 35 ear 17 grace 13 passion 11 
play 35 farewell 17 grief 13 right 11 
soul 34 find 17 none 13 stay 11 
hear 33 little 17 ourselves 13 things 11 
life 32 long 17 purpose 13 thought 11 
God 31 noble 17 sense 13 thousand 11 
nothing 30 welcome 17 sent 13 to-night 11 
pray 30 young 17 something 13 villain 11 
heart 29 body 16 virtue 13 way 11 
hold 29 end 16 being 12 wind 11 
leave 28 faith 16 bring 12 alone 10 
dead 27 majesty 16 fire 12 command 10 
matter 27 marry 16 fit 12 excellent 10 
nature 27 question 16 further 12 fine 10 
queen 26 speech 16 hands 12 free 10 
sweet 25 sword 16 haste 12 given 10 
thing 25 thoughts 16 madam 12 ground 10 
earth 24 use 16 mind 12 hell 10 
world 24 youth 16 myself 12 honour 10 
eyes 23 better 15 Norway 12 lie 10 
head 23 drink 15 please 12 memory 10 
done 22 last 15 remember 12 neither 10 
seen 22 live 15 revenge 12 news 10 
set 22 makes 15 same 12 peace 10 
true 22 players 15 saw 12 phrase 10 
call 21 rest 15 sleep 12 Pyrrhus 10 
day 21 stand 15 together 12 second 10 
fair 21 tongue 15 voice 12 seem 10 
follow 21 watch 15 word 12 thanks 10 
mad 21 act 14 awhile 11 work 10 
madness 21 answer 14 bed 11   
show 21 bear 14 best 11   



 

 



 

 
 

Comparing Texts: Act 2 
 

Two versions of the “O, what a rogue” soliloquy are printed below.  Make copies for each student and 
have students read each version, annotate and discuss the differences in pairs/groups.  During the 
annotation students plot their observations on the Venn diagram.  After completing the Venn diagram 
post them around the room for others to review and comment.  After reading other responses, we have 
a discussion.  I ask students a variety of questions such as: 

● How is each version effective?  Why? 
● What is the purpose of the additions, substitutions and subtractions? 
● How does one word or phrase make a difference in tone, mood and meaning? 

 
When you finish comparing these texts, you can have students do the same activity with the “To Be” 
speech, which is included in this booklet.  This could be used as a cold text on a summative assessment. 
 

Quarto 1 
 
Why what a dunghill idiote slaue am I? 
Why these Players here draw water from eyes: 
For Hecuba, why what is Hecuba to him, or he to 
Hecuba? 
What would he do and if he had my losse? 
His father murdred, and a Crowne bereft him, 
He would turne all his teares to droppes of blood, 
Amaze the standers by with his laments, 
Strike more then wonder in the iudiciall eares, 
Confound the ignorant, and make mute the wise, 
Indeede his passion would be generall. 
Yet I like to an asse and Iohn a Dreames, 
Hauing my father murdred by a villaine, 
Stand still, and let it passe, why sure I am a coward: 
Who pluckes me by the beard, or twites my nose, 
Giue's me the lie i'th throate downe to the lungs, 
Sure I should take it, or else I haue no gall, 
Or by this I should a fatted all the region kites 
With this slaues offell, this damned villaine, 
Treacherous, bawdy, murderous villaine: 
Why this is braue, that I the sonne of my deare father, 
Should like a scalion, like a very drabbe 
Thus raile in wordes. About my braine, 
I haue heard that guilty creatures sitting at a play, 
Hath, by the very cunning of the scene, confest a 
murder 

Folger Digital Text 
 
Now I am alone. 
O, what a rogue and peasant slave am I! 
Is it not monstrous that this player here, 
But in a fiction, in a dream of passion, 
Could force his soul so to his own conceit 
That from her working all his visage wanned, 
Tears in his eyes, distraction in his aspect, 
A broken voice, and his whole function suiting 
With forms to his conceit—and all for nothing! 
For Hecuba! 
What’s Hecuba to him, or he to Hecuba, 
That he should weep for her? What would he do 
Had he the motive and the cue for passion 
That I have? He would drown the stage with tears 
And cleave the general ear with horrid speech, 
Make mad the guilty and appall the free, 
Confound the ignorant and amaze indeed 
The very faculties of eyes and ears. Yet I, 
A dull and muddy-mettled rascal, peak 
Like John-a-dreams, unpregnant of my cause, 
And can say nothing—no, not for a king 
Upon whose property and most dear life 
A damned defeat was made. Am I a coward? 
Who calls me “villain”? breaks my pate across? 
Plucks off my beard and blows it in my face? 
Tweaks me by the nose? gives me the lie i’ th’ throat 



 

Committed long before. 
This spirit that I haue seene may be the Diuell, 
And out of my weakenesse and my melancholy, 
As he is very potent with such men, 
Doth seeke to damne me, I will haue sounder proofes, 
The play's the thing, 
Wherein I'le catch the conscience of the King. 
 

As deep as to the lungs? Who does me this? 
Ha! ’Swounds, I should take it! For it cannot be 
But I am pigeon-livered and lack gall 
To make oppression bitter, or ere this 
I should have fatted all the region kites 
With this slave’s offal. Bloody, bawdy villain! 
Remorseless, treacherous, lecherous, kindless 
villain! 
O vengeance! 
Why, what an ass am I! This is most brave, 
That I, the son of a dear father murdered, 
Prompted to my revenge by heaven and hell, 
Must, like a whore, unpack my heart with words 
And fall a-cursing like a very drab, 
A stallion! Fie upon ’t! Foh! 
About, my brains!—Hum, I have heard 
That guilty creatures sitting at a play 
Have, by the very cunning of the scene, 
Been struck so to the soul that presently 
They have proclaimed their malefactions; 
For murder, though it have no tongue, will speak 
With most miraculous organ. I’ll have these players 
Play something like the murder of my father 
Before mine uncle. I’ll observe his looks; 
I’ll tent him to the quick. If he do blench, 
I know my course. The spirit that I have seen 
May be a devil, and the devil hath power 
T’ assume a pleasing shape; yea, and perhaps, 
Out of my weakness and my melancholy, 
As he is very potent with such spirits, 
Abuses me to damn me. I’ll have grounds 
More relative than this. The play’s the thing 
Wherein I’ll catch the conscience of the King. 
He exits. 
 

 



 

 



 
 

 
“To Be” Comparison: Act 3 

 
Two versions of the “To Be or Not to Be” soliloquy are printed below.  Make copies for each student and 
have students read each version, annotate and discuss the differences either alone or in pairs/groups.  
During the annotation students plot their observations on the Venn diagram.  After completing the Venn 
diagram post them around the room for others to review and comment.  After reading other responses, we 
have a discussion.  I ask students a variety of questions such as: 

● How is each version effective?  Why? 
● What is the purpose of the additions, substitutions and subtractions? 
● How does one word or phrase make a difference in tone, mood and meaning? 

 

Quarto 1 --1603 
 
To be, or not to be, I there's the point, 
To Die, to sleep, is that all? Aye all: 
No, to sleep, to dream, aye marry there it goes, 
For in that dream of death, when we awake, 
And borne before an everlasting Judge, 
From whence no passenger ever returned, 
The undiscovered country, at whose sight 
The happy smile, and the accursed damn'd. 
But for this, the joyful hope of this, 
Who'd bear the scorns and flattery of the world, 
Scorned by the right rich, the rich cursed of the poor? 
The widow being oppressed, the orphan wrong'd, 
The taste of hunger, or a tyrants reign, 
And thousand more calamities besides, 
To grunt and sweat under this weary life, 
When that he may his full Quietus make, 
With a bare bodkin, who would this endure, 
But for a hope of something after death? 
Which puzzles the brain, and doth confound the sense, 
Which makes us rather bear those evils we have, 
Than fly to others that we know not of. 
Aye that, O this conscience makes cowards of us all, 
Lady in thy orizons, be all my sins remembered. 

First Folio 1623 
 
To be, or not to be, that is the Question: 
Whether ’tis Nobler in the mind to ſuffer 
The Slings and Arrows of outragious Fortune, 
Or to take Armes against a Sea of troubles, 
And by opposing end them: to dye, to ſleepe 
No more; and by a sleep, to say we end 
The Heart-ake, and the thouſand Naturall ſhockes 
That Flesh is there too? "Tis a consummation 
Deuoutly to be wiſh'd. To dye to sleepe, 
To sleep, perchance to Dream; I, there's the rub, 
For in that sleep of death, what dreams may come, 
When we haue ſhufflel’d off this mortall coile, 
Muſt giue us pause. There's the respect 
That makes Calamity of long life: 
For who would beare the Whips and Scornes of time, 
The Oppreſſors wrong, the poore mans Contumely, 
The pangs of diſpriz’d Loue, the Lawes delay, 
The inſolence of Office, and the Spurnes 
That patient merit of the vnworthy takes, 
When he himſelfe might his Quietus make 
With a bare Bodkin? Who would theſe Fardles beare 
To grunt and ſweat vnder a weary life, 
But that the dread of ſomething after death, 
The vndiſcouered Countrey, from whoſe Borne 
No Traueller returnes, Puzels the will, 
And makes vs rather beare those illes we haue, 
Then flye to others that we know not of. 
Thus Conſcience does make Cowards of vs all, 
And thus the Natiue hew of Resolution 
Is ſicklied o’re, with the pale caſt of Thought, 
And enterprizes of great pith and moment, 
With this regard their Currants turne away, 
And looſe the name of Action. Soft you now, 
The faire Ophelia? Nimph, in thy Orizons 
Be all my ſinnes remembred. 



 
 



 

Polonius’ Precepts: Act 1 
 
This activity is an opportunity to hold a discussion with your students about the values of the characters 
in Hamlet as well as the values of their own modern-day community. 
 
Directions: 
 

1. Give each student a copy of Polonius’ precepts from 1.3.64.  Have students read in pairs and 
annotate the text.  Ask them when they finish reading and annotating to discuss what Polonius 
values and is grooming Laertes to value.   

 
2. After reading this scene you can also have students compare Polonius’ advice to Laertes to the 

advice he gives Ophelia.  Have the pairs of students share out to the class their opinions about 
the precepts. 

 
3. Then, have students write their own precepts. Give each student a sticky note or pull out big 

paper and markers. Some ideas: 
● Have my seniors write precepts to the freshmen or to future students of your class.  

Many of the seniors write about how important homework or how building a positive 
relationship with a teachers is.  

● Have students write precepts about the school or classroom.  They can write about how 
to walk down the right side of the hallway or how not to clog up the cafeteria lunch line.  
This would be a great way to establish classroom norms or expectations. 

● I suggested to a colleague who teaches special needs students who are in wheelchairs to 
have them write precepts about wheelchair etiquette.  Ideas includes when to offer help 
to someone in a wheelchair and when not.   

 
I have students write the precepts in plain English, but ask them to use as few words possible and to 
make sure there is wit in their precept (brevity is the soul of wit, after all!).   After they write the 
precepts we post them around the room and share. 
 
 



 
 
And these few precepts in thy memory 
Look thou character. Give thy thoughts no tongue, 
Nor any unproportioned thought his act. 
Be thou familiar, but by no means vulgar. 
Those friends thou hast, and their adoption tried, 
Grapple them unto thy soul with hoops of steel, 
But do not dull thy palm with entertainment 
Of each new-hatched, unfledged courage. Beware 
Of entrance to a quarrel, but, being in, 
Bear ’t that th’ opposèd may beware of thee. 
Give every man thy ear, but few thy voice. 
Take each man’s censure, but reserve thy judgment. 
Costly thy habit as thy purse can buy, 
But not expressed in fancy (rich, not gaudy), 
For the apparel oft proclaims the man, 
And they in France of the best rank and station 

Are  of a most select and generous chief in that.  

Neither a borrower nor a lender be,  

For loan  oft loses both itself and friend, 
And borrowing dulls the  edge of husbandry. 
This above all: to thine own self be true, 
And it must follow, as the night the day, 
Thou canst not then be false to any man. 
Farewell. My blessing season this in thee. 

www.folgerdigitaltexts.org 
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Hamlet vs. No Fear Hamlet 

 
Directions: 
Have students compare/contrast the following versions of Hamlet.  What is missing from the No Fear 
version?  How does the meaning change?  Why are Shakespeare’s words important? 
 
  
Shakespeare: Yet here, Laertes? 
No Fear: You’re still here? 
  
Shakespeare: Aboard, aboard, for shame! 
No Fear: Shame on you—get on board! 
  
Shakespeare: The wind sits in the shoulder of your sail and you are stayed for. 
No Fear: The wind is filling your ship’s sail, and they’re waiting for you. 
  
Shakespeare: There, my blessing with thee. 
No Fear: Here, I give you my blessing again. 
  
Shakespeare: And these few precepts in thy memory look thou character. 
No Fear: And just try to remember a few rules of life. 
  
Shakespeare: Give thy thoughts no tongue, 
No Fear: Don’t say what you’re thinking, 
  
Shakespeare: nor any unproportioned thought his act. 
No Fear: and don’t be too quick to act on what you think. 
  
Shakespeare: Be thou familiar but by no means vulgar. 
No Fear: Be friendly to people but don’t overdo it. 
  
Shakespeare: Those friends thou hast, and their adoption tried, grapple them unto thy soul with hoops 
of steel, 
No Fear: Once you’ve tested out your friends and found them trustworthy, hold onto them. 
  
Shakespeare: But do not dull thy palm with entertainment of each new-hatched, unfledged comrade. 
No Fear: But don’t waste your time shaking hands with every new guy you meet. 
  
Shakespeare: Beware of entrance to a quarrel, 
No Fear: Don’t be quick to pick a fight, 
  
Shakespeare: but being in, bear ’t that th' opposèd may beware of thee. 
No Fear: but once you’re in one, hold your own. 
  
 



 

No Fear Shakespeare. Hamlet. “SparkNotes.” SparkNotes. SparkNotes, n.d. Web. 1 Dec. 2015. 
<http://nfs.sparknotes.com/hamlet/page_44.html> 

 
Shakespeare, William. "Hamlet." Hamlet. Ed. Barbara Mowat. Folger Shakespeare Library, n.d. Web. 01 Dec. 2015. 

 
Shakespeare: Give every man thy ear but few thy voice. 
No Fear: Listen to many people, but talk to few. 
  
Shakespeare: Take each man’s censure but reserve thy judgment. 
No Fear: everyone’s opinion, but reserve your judgment. 
  
Shakespeare: Costly thy habit as thy purse can buy, 
No Fear: Spend all you can afford on clothes, 
  
Shakespeare: but not expressed in fancy—rich, not gaudy, 
No Fear: but make sure they’re quality, not flashy, 
  
Shakespeare: for the apparel oft proclaims the man, 
No Fear: since clothes make the man 
  
Shakespeare: and they in France of the best rank and station are of a most select and generous chief in 
that. 
No Fear: which is doubly true in France. 
  
Shakespeare: Neither a borrower nor a lender be, 
No Fear: Don’t borrow money and don’t lend it, 
  
Shakespeare: for loan oft loses both itself and friend, 
No Fear: since when you lend to a friend, you often lose the friendship as well as the money, 
  
Shakespeare: and borrowing dulls the edge of husbandry. 
No Fear: and borrowing turns a person into a spendthrift. 
  
Shakespeare: This above all: to thine own self be true, 
No Fear: And, above all, be true to yourself. 
  
Shakespeare: And it must follow, as the night the day, 
No Fear: Then 
  
Shakespeare: thou canst not then be false to any man. 
No Fear: you won’t be false to anybody else. 
  
Shakespeare: Farewell. 
No Fear: Good-bye, son. 
  
Shakespeare: My blessing season this in thee. 
No Fear: I hope my blessing will help you absorb what I’ve said. 
 
 
 
 
 

http://nfs.sparknotes.com/hamlet/page_44.html


 

  
 

 

To Be or Not to Be: Act 2 
Translation Mashup 

 
This activity can be for students who are English Language Learners or for groups of students in 
the same foreign language class. Students will create a mashup of Hamlet’s soliloquy in 3.1 by 
synthesizing two versions in different languages. 
 
Directions 
 

1. Students can work in groups of 4. You should mix your language “experts” for both 
languages into each group. 

2. Students will read and annotate the soliloquy. You can do a read around stopping at 
each heavy punctuation (period, semicolon, colon).  

3. Have groups read their foreign language version and annotate it. They should make note 
of where they believe the translation is more accurate and where the translator has 
taken liberties with the language.  

4. Groups will cut the English speech by 10 lines. This will enable them to close read the 
speech and determine what key ideas/imagery needs to stay. 

5. Groups will now sprinkle in the other language version. The final product should be 
about half of one language and half of another. 

6. Students will perform their soliloquy for the class. Have them decide where to speak 
individually, speak chorally, or echo the speaker.  

 
This speech is available in almost any language on the internet. Have trilingual students? Get 
them to synthesize three language versions.  
 
 
 



 

  
 

 
 

Hamlet: To be, or not to be- that is the question:  
Whether 'tis nobler in the mind to suffer  
The slings and arrows of outrageous fortune  
Or to take arms against a sea of troubles,  
And by opposing end them. To die- to sleep-  
No more; and by a sleep to say we end  
The heartache, and the thousand natural shocks  
That flesh is heir to. 'Tis a consummation  
Devoutly to be wish'd. To die- to sleep.  
To sleep- perchance to dream: ay, there's the rub!  
For in that sleep of death what dreams may come  
When we have shuffled off this mortal coil,  
Must give us pause. There's the respect  
That makes calamity of so long life.  
For who would bear the whips and scorns of time,  
Th' oppressor's wrong, the proud man's contumely,  
The pangs of despis'd love, the law's delay,  
The insolence of office, and the spurns  
That patient merit of th' unworthy takes,  
When he himself might his quietus make  
With a bare bodkin? Who would these fardels bear,  
To grunt and sweat under a weary life,  
But that the dread of something after death-  
The undiscover'd country, from whose bourn  
No traveller returns- puzzles the will,  
And makes us rather bear those ills we have  
Than fly to others that we know not of?  
Thus conscience does make cowards of us all,  
And thus the native hue of resolution  
Is sicklied o'er with the pale cast of thought,  
And enterprises of great pith and moment  
With this regard their currents turn awry  
And lose the name of action. 



 

 “To be or not to be”, Hamlet's soliloquy in 3.1 translated into Spanish by the Instituto 
Shakespeare directed by Manuel Ángel Conejero. 

 

Spanish Version 

Hamlet:   Ser o no ser... He ahí el dilema. 
¿Qué es mejor para el alma, 
sufrir insultos de Fortuna, golpes, dardos, 
o levantarse en armas contra el océano del mal, 
y oponerse a él y que así cesen? Morir, dormir... 
Nada más; y decir así que con un sueño 

damos fin a las llagas del corazón 

y a todos los males, herencia de la carne, 
y decir: ven, consumación, yo te deseo. Morir, dormir, 
dormir... ¡Soñar acaso! ¡Qué difícil! Pues en el sueño 

de la muerte ¿qué sueños sobrevendrán 

cuando despojados de ataduras mortales 

encontremos la paz? He ahí la razón 

por la que tan longeva llega a ser la desgracia. 
¿Pues quién podrá soportar los azotes y las burlas del mundo, 
la injusticia del tirano, la afrenta del soberbio, 
la angustia del amor despreciado, la espera del juicio, 
la arrogancia del poderoso, y la humillación 

que la virtud recibe de quien es indigno, 
cuando uno mismo tiene a su alcance el descanso 

en el filo desnudo del puñal? ¿Quién puede soportar 

tanto? ¿Gemir tanto? ¿Llevar de la vida una carga 

tan pesada? Nadie, si no fuera por ese algo tras la muerte 

—ese país por descubrir, de cuyos confines 

ningún viajero retorna— que confunde la voluntad 

haciéndonos pacientes ante el infortunio 

antes que volar hacia un mal desconocido. 
La conciencia, así, hace a todos cobardes 

y, así, el natural color de la resolución 

se desvanece en tenues sombras del pensamiento; 
y así empresas de importancia, y de gran valía, 
llegan a torcer su rumbo al considerarse 

para nunca volver a merecer el nombre 

de la acción. 



 

 
FINDING THE VOICES IN A SOLILOQUY 

Directions: 
1. Have students read aloud the Folger version of the “My Offense is Rank” soliloquy switching 

readers at the punctuation marks, including commas. Continue until the class has read the 
entire speech. 

2. Divide the class into 2 groups: a Claudius group and a King group. Have the students stand in 
two lines facing one another.  One line reads the part of Claudius and the other line reads the 
part of the King.   

3. Discuss what happened when they read it chorally.  How did the meaning change?  Was there 
more emotion?  Did you understand better when read chorally?  What words did you stress as a 
group that weren’t stressed as individuals?  Did the tone change? 

 
O, my offense is rank, it smells to heaven; 
It hath the primal eldest curse upon ’t, 
A brother’s murder. Pray can I not, 
Though inclination be as sharp as will. 
My stronger guilt defeats my strong intent, 
And, like a man to double business bound, 
I stand in pause where I shall first begin 
And both neglect. What if this cursèd hand 
Were thicker than itself with brother’s blood? 
Is there not rain enough in the sweet heavens 
To wash it white as snow? Whereto serves mercy 
But to confront the visage of offense? 
And what’s in prayer but this twofold force, 
To be forestallèd ere we come to fall, 
Or pardoned being down? Then I’ll look up. 
My fault is past. But, O, what form of prayer 
Can serve my turn? “Forgive me my foul murder”? 
That cannot be, since I am still possessed 
Of those effects for which I did the murder: 
My crown, mine own ambition, and my queen. 
May one be pardoned and retain th’ offense? 
In the corrupted currents of this world, 
Offense’s gilded hand may shove by justice, 
And oft ’tis seen the wicked prize itself 
Buys out the law. But ’tis not so above: 
There is no shuffling; there the action lies 
In his true nature, and we ourselves compelled, 



 

 

 
Even to the teeth and forehead of our faults, 
To give in evidence. What then? What rests? 
Try what repentance can. What can it not? 
Yet what can it, when one cannot repent? 
O wretched state! O bosom black as death! 
O limèd soul, that, struggling to be free, 
Art more engaged! Help, angels! Make assay. 
Bow, stubborn knees, and heart with strings of steel 
Be soft as sinews of the newborn babe. 
All may be well.                                   
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Claudius: O, my offense is rank,  
 
The King: it smells to heaven; 
 
Claudius: It hath the primal eldest curse upon ’t, 
 
The King: A brother’s murder.  
 
Claudius: Pray can I not, 
 
The King: Though inclination be as sharp as will.  
 
Claudius: My stronger guilt defeats my strong intent, 
 
The King: And, like a man to double business bound, 
 
Claudius: I stand in pause where I shall first begin and both neglect.  
 
The King: What if this cursèd hand were thicker than itself with brother’s blood? 
 
Claudius: Is there not rain enough in the sweet heavens to wash it white as snow?  
 
The King: Whereto serves mercy but to confront the visage of offense? 
 
Claudius: And what’s in prayer but this twofold force, 
 
The King: To be forestallèd ere we come to fall, 
 
Claudius: Or pardoned being down?  
 
The King: Then I’ll look up. 
 
Claudius: My fault is past.  
 
The King: But, O, what form of prayer can serve my turn?  
 
Claudius: “Forgive me my foul murder”? 

http://www.folgerdigitaltexts.org/


 

 

 
The King: That cannot be, since I am still possessed of those effects for which I did the murder: 
 
Claudius: My crown,  
 
The King: mine own ambition,  
 
Claudius: and my queen. 
 
The King: May one be pardoned and retain th’ offense? 
 
Claudius: In the corrupted currents of this world, Offense’s gilded hand may shove by justice, 
 
The King: And oft ’tis seen the wicked prize itself buys out the law.  
 
Claudius: But ’tis not so above: 
 
The King: There is no shuffling;  
 
Claudius: there the action lies in his true nature,  
 
The King: and we ourselves compelled, even to the teeth and forehead of our faults, to give in evidence.  
 
Claudius: What then?  
 
The King: What rests? 
 
Claudius: Try what repentance can.  
 
The King: What can it not? 
 
Claudius: Yet what can it, when one cannot repent? 
 
The King: O wretched state!  
 
Claudius: O bosom black as death! 
 
The King: O limèd soul, that, struggling to be free, 
 
Claudius: Art more engaged!  
 
The King: Help, angels!  
 
Claudius: Make assay. 
 
The King: Bow, stubborn knees,  
 
Claudius: and heart with strings of steel be soft as sinews of the newborn babe. 
 
The King: All may be well.                                   
 

Hamlet  3.3.40 
 



 

Questioning Gertrude’s Loyalties 
 

After reading Gertrude’s speech about Ophelia’s drowning, take the time to reflect on Gertrude 
and how she changes throughout the play as seen through her words in the coronation scene, 
the closet scene and Ophelia’s dying scene. 
 
Directions 
 

1. Give students copies of 1.2.64-124, 3.4.12-240, and 4.7.187-221.  Ask them to read and 
annotate in pairs or groups. 

 
2. When they finish reading and discussing, put signs in the four corners of your classroom.  

The signs should read:  Hamlet, Claudius, the former king Hamlet and herself.   
 

3. Discuss each scene separately and ask the students after you review each scene to move 
to the corner that best represents Gertrude’s loyalty at that point in the play--is she 
showing through her words that she is most loyal to Hamlet, Claudius, the former king 
or herself? 

 
4. When students move to the corner that represents Gertrude’s loyalty, have them find 

textual evidence which  supports their opinion.  What does Gertrude say that makes you 
believe she is loyal to Claudius, Hamlet, the former king or herself?   

 
5. Repeat this process for each scene, having students move to the corner that best 

represents who they think Gertrude is the most loyal. 
 

6. After this movement around the room have an overall discussion about Gertrude.  Why 
does Gertrude show loyalty where she does? What is her purpose?  What are her 
choices?  How is this reflected in her word choice and actions? 



 

Hamlet Relays: Act 4 

 
Relays are a way for you to break up the long scenes that tend to happen in the middle of the 
play. We suggested divisions of Hamlet 4.5 for you below: 
 
4.5.1-21 
4.5.22-42 
4.5.43-103 
4.5.104-120 
4.5.121-146 
4.5.147-177 
 
Students will analyze part of the scene and do a close reading. They will then create a visual 
representation and a performance of their key lines.  This can be done as a review or as a 
substitute for a section of the play. 
 
Directions 
 

1. Students can work in groups of 3 or 4.  
2. Students should do a read-around of their part of the scene. They should annotate and 

look up any confusing words. 
3. They may cut their scene by a percentage or number of lines. This is up to you--they can 

pick a few key lines or cut their section by ⅓ depending on time. 
4. Students will create a quick visual of what is happening in their section. They should 

think of this as a “Pictionary” type drawing. It can be in panels or one quick picture. Use 
a timer for this part so students don’t spend too much time on this and not enough on 
their close reading performance. 

5. Students will perform their scene for the class. One person should explain the visual and 
then they perform.  



 

  
Hamlet on Film 

 
For this activity, we didn’t do the traditional comparisons of Olivier vs. Gibson vs. Branagh. We 
have grouped each of the most known versions of the film with a lesser known version in which 
Hamlet is female. Students will take the roles of production crews to analyze how the play is 
translated into film and how gender roles affect the questions in the play. 
 
Vintage Hamlets 
Asta Nielsen in a silent film version (1921) 
Laurence Olivier as Hamlet (1948) 
 
Classically Trained Hamlets 
Kenneth Branagh as Hamlet (1996) 
Maxine Peake as Hamlet (2015) 
 
Mad Max Hamlets 
Mel Gibson Hamlet (1990) 
Lindsay Grimes (2011) 
 
*All versions are found on YouTube. 
 
Directions 
 

1. Divide class in half. Then divide each half into five groups: screenwriters, 
cinematographer, sound editors, costume/set designers, and actors. One half of the 
class will be the production crew for Film A; the other half for Film B. 

2. Choose a key scene from two of the films below (“to be or not to be”, “words, words, 
words”, the beginnings or endings, etc) 

3. Group protocols: 
a. Screenwriters focus on the text and annotate additions/deletions. 
b. Cinematographers focus on the different camera angles and shots in the film. 
c. Sound editors will NOT face the screen. They will focus on sounds they hear. 
d. Set and costume designers make note on scenery/locations used and costuming 

choices. 
e. Actors focus on the tone, movement, and stage business of actors on screen. 

4. Play the Film A for the class. Production crew for Film A should take notes on the 
handout. You don’t need to show the whole scene, just 3-5 minutes to show key 
differences. 

5. After showing the first film, allow groups to debrief for 2-3 minutes on what they 
saw/heard. 



 
 

6. Repeat for Film B allowing groups to debrief for 2-3 minutes.  
7. Share out: Each production crew should share out what they observed from the film. 

The key is to have students share as if THEY made the choices. They must also address 
the issue of gender in the films and how they hoped it would emphasize questions of 
the play. 

Example: “We decided to film in black and white to emphasize the contrast 
between good and evil” 

8. The other production crew can ask questions during sharing also as if they are 
competing for film awards 

9. Have students complete a Venn Diagram comparing the two versions as a closing 
activity. 
 
 

 
  



 
 
 

Version Element Comments/Observations 

 Screenwriter 
Closely follow the original text 
and note omissions, additions, 
pauses, stressed words, and 
rearrangements.  
 
 
  

 

 Cinematographer 
Note & describe camera 
movement and angles, lighting, 
etc. While it is not your official 
job, consider editing as well.  
 
 
 

 

 Sound Editor 
Listen for all music, background 
sounds, sound f/x, etc. Turn 
away from the screen to do this.  
 
 
 

 

 Set & Costume Designer 
Note & describe sets, costumes, 
props, etc, paying particular 
attention to colors and symbols.  
 
 
 

 

 Actor   
Note & describe specific aspects 
of the performance, especially 
accents, subtext, and emphasis 
of certain words or lines. 
 
 
 

 

 
 
 



 

 
Silent Graffiti 

 
To add a visual interpretation to the reading of Hamlet or any text, visit Luna, the Folger’s 
online digital image collection at http://luna.folger.edu/luna/servlet/FOLGERCM1~6~6. 
On the site you can search for images regarding scenes or characters.   
 
Directions 
 
For the Silent Graffiti activity, visit Luna, explore, then print images to post them on bigger 
paper around the room.  Students then visit each image and can write tone words or questions 
or discussion about the scene.  I determine what images to print based upon my goals for the 
lesson. I have attached some images below that I have used in the activity. I have used the 
activity to discuss: 
 

1. Characters (gender roles, dominance, comparison, body language) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Buchel, Charles A. Hamlet III, 1. 20th century. Folger Shakespeare 
Library Collection, Washington, DC. LUNA - Folger Digital Image 
Collection. Web. 4 Dec. 2015. 
 

 

http://luna.folger.edu/luna/servlet/FOLGERCM1~6~6


 

 
 

2. Interpretations/comparisons of plot elements or how characters interact 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Cowper, Max. [Hamlet as Performed at the Adelphi Theatre] Ophelia, 
Lily Brayton, Hamlet, H.B. Irving, Act III, Scene 1, Hamlet: "Get Thee to 
a Nunnery, Why Would'st Thou Be a Breeder of Sinners?" 1905. Folger 
Shakespeare Library Collection, Washington, DC. LUNA - Folger Digital 
Image Collection. Web. 4 Dec. 2015. 

 
  
 
 
 
 
 
 
 
 
 
 
 
 
Egley, William. [Original Sketch by William Egley for His Painting of 
"Hamlet and Ophelia"]. Early-Mid 19th Century. Folger Shakespeare 
Library Collection, Washington, DC. LUNA - Folger Digital Image 
Collection. Web. 4 Dec. 2015. 

 



 

 
3. Tone/mood 

  
 
 
 
 
 
 
 
Ramberg, Johann Heinrich. Hamlet, IV, 7, Ophelia Falling 
into the Water. 1829. Folger Shakespeare Library 
Collection, Washington, DC. LUNA - Folger Digital Image 
Collection. Web. 4 Dec. 2015. 

 
 

 
 
 
 
 
 
 
 
Smyth, Coke. [Scenes from Hamlet and All's Well]. 19th 
Century. Folger Shakespeare Library Collection, 
Washington, DC. LUNA - Folger Digital Image Collection. 
Web. 4 Dec. 2015. 

 
 
4.  Use in conjunction with film and look at setting, background, costuming, lighting. 
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Swap and Spy or, How to Conquer a Cold Text 

 
Once you do this activity with one part of a text, you won’t be able to stop! Swap and Spy is great for 
any textual annotation. 
 
Directions 
 

1. Split students into groups.  I normally do groups of 4. 
 

2. It is critical to use a timer for this activity. It keeps the momentum going and adds to the spy 
motif. 

 
3. Give each group a passage that is taped to a larger sheet of paper.  Sometimes I give all of the 

groups the same passage and sometimes I give the groups different passages.  This decision 
depends upon the class or my goal with the lesson. 

 Give the group some time to read the passage. 
 

4. Part One: SECRET:  For three minutes half of the group members discuss and annotate all over 
the passage.  The other half of the group members listen and observe, but do not comment on 
what the other half of the group is doing.  They are silent observers.   I have found that this 
works best if the group that is annotating is sitting and the group that is observing stands.  This 
step mimics the skimming/scanning/pre-reading students do to become familiar with a long 
passage on an assessment. 

 
5. When I call time, the groups swap places.  Again, for three minutes, one half of the group 

annotates and discusses while the other half observes. 
 

6. While students are annotating they are searching for what they feel is most important--the 
“meat” of the passage and a dissection of the language.  They can cross out lines, write 
comments out to the sides of lines, underline important words, etc. 

 
7. Variations: I have given students the same passage to discuss, but I have also given them 

different passages to discuss, but the same focus.  For example, I’ll give each group a different 
passage from Hamlet, but tell each group the discussion focus is on characterization and 
Hamlet’s growth.  You could also ask groups to look at language, tone, theme, etc.  You could 
give different groups different scenes from an act to discuss. 

 
8. After both halves have written and discussed, I give them a Focus Handout.  I vary what this 

handout says depending upon the passage, but this handout is the list of what they are to 
search for and discuss in the next step.  This step will focus their discussion and annotation.  
Some topics I have given students: 

○ word choice/language/subtext 
○ diction 
○ imager



 
○ tone 
○ theme 
○ If I were to perform this passage, what would be my stage directions and what would be 

the actions of the performers?  Where would there be pauses, stress, intonation? 
9. For five minutes the ENTIRE group discusses, and annotates the passage using the Focus 

Handout as a guide.  This step mimics the in-depth reading and analyzing students do on an 
assessment after deconstructing the prompt. 

 
10. Part Two: SPY:  After five minutes students are allowed to spy for 2 minutes.  Each group roams 

the room to “spy” on what other groups have annotated and discussed on the passage.  
Students should look for things they did not consider or extensions to thoughts they already 
had.  You can limit what they can steal (for example, they can only steal 2 things from another 
group) to make the mission more difficult. You can play some “spy music” as they complete this 
part. 

 
11. Part Three: CONSPIRE:  After the spying mission, groups return to conspire.  They are allowed 

three minutes to add to their own paper new information they found in the other groups and 
discuss any of the new additions. 

 
12. Students can put any questions/clarifications on the passage for the whole class  

on post-its on your board. 
 
13. Part Four: EXECUTION:  For closure and further assessment to the activity I have tried several 

things: 
● Students create multiple choice question stems (not the distractors) for the 

passage.  Post on Socrative or Edmodo and have students submit answers. 
● Complete a practice multiple choice (that I have created or found for the 

passage). 
● Write a timed writing on the passage. 
● Assign a written response similar to that on the state exam. 

 
 
 



 

 
The Promptbook: Act 1 

 
Prompt books are copies of scripts that contain notes about performance, blocking, 
delivery of lines, setting, costumes, and so on. They are used by directors, actors, 
stage managers, and others involved in a production.  
 
Prompt books enable students to do a close reading of a longer scene or passage and 
identify main idea, tone, and characterization. Performing these close readings allow 
students to create a physical memory of key parts in the play. 
 
Share the sample prompt book page with your students. Post a passage on it and 
have the students come to the front and add their annotations.  
 
Have the students work in pairs to develop prompt books for Hamlet’s soliloquy in 
1.2.  
 
Directions 
 

1. Students will analyze and annotate the script for a performance. They will 
include: 

2. Pairs will perform their promptbook.  
 

a. Stage movements of the character. Where does he begin the 
soliloquy? Where does he move during the speech? 

b. What stage business does Hamlet have? What will he do with his 
hands? Where will he look? 

c. Cut the script in half. What key lines/images need to stay to 
understand the soliloquy? 

d. Insert at least 5 tone words in the soliloquy. How will Hamlet’s tone 
change throughout? What words will be stressed? 

e. For the performance:  
i. Each students should speak. 
ii. They can choose lines to speak in unison. 
iii. They should have one change in volume--whisper, shout, etc. 
iv. For groups of three: they have the option of one speaking and 

the other group members acting out the soliloquy. 



 

 
From Hamlet 1.2 
 
O that this too too solid flesh would melt, 

Thaw, and resolve itself into a dew! 

Or that the Everlasting had not fix'd      

His canon 'gainst self-slaughter! O God! God! 

How weary, stale, flat, and unprofitable 

Seem to me all the uses of this world! 

Fie on't! ah, fie! 'Tis an unweeded garden 

That grows to seed; things rank and gross in nature   

Possess it merely. That it should come to this! 

But two months dead! Nay, not so much, not two. 

So excellent a king, that was to this 

Hyperion to a satyr; so loving to my mother 

That he might not beteem the winds of heaven `   

Visit her face too roughly. Heaven and earth! 

Must I remember? Why, she would hang on him 

As if increase of appetite had grown 

By what it fed on; and yet, within a month- 

Let me not think on't! Frailty, thy name is woman!-    

A little month, or ere those shoes were old 

With which she followed my poor father's body 

Like Niobe, all tears- why she, even she 



 

(O God! a beast that wants discourse of reason 

Would have mourn'd longer) married with my uncle;   

My father's brother, but no more like my father 

Than I to Hercules. Within a month, 

Ere yet the salt of most unrighteous tears 

Had left the flushing in her galled eyes, 

She married. O, most wicked speed, to post     

With such dexterity to incestuous sheets! 

It is not, nor it cannot come to good. 

But break my heart, for I must hold my tongue!  



 

 
Resources for You and Your Classroom 

 
● Folger Shakespeare Library: www.folger.edu 

 

● Folger Digital Texts: www.folgerdigitaltexts.org 
 

● Teach and Learn at Folger Shakespeare Library: www.folger.edu/teach-learn 
 

● Teaching Shakespeare! The Folger Education Blog for Teachers: 
http://teachingshakespeareblog.folger.edu 

 

● Luna, Folger’s Digital Image Collection: http://luna.folger.edu 
 

● First Folio! The Book that Gave Us Shakespeare: http://firstfolio.folger.edu 
 

● O’Brien, Peggy, ed. Shakespeare Set Free. New York: Simon & Schuster, 2006. (Volume 
One: Teaching A Midsummer Night’s Dream, Romeo and Juliet, and Macbeth; Volume 
Two: Teaching Hamlet and Henry IV, Part 1; Volume Three: Teaching Twelfth Night and 
Othello) 

 

● Grant, Stephen H. Collecting Shakespeare: The Story of Henry and Emily Folger. 
Baltimore: Johns Hopkins University Press, 2014. 

 

● Shakespeare: Subject To Change: http://www.cableplays.org/firstfolio/ 
 

● Folger Editions and Multimedia at Simon & Schuster: 
http://pages.simonandschuster.com/folgershakespearelibrary 
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